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•  Celeste Nameth celeste.nameth@azed.gov 
•  Dan Davidson  dpd@nau.edu 
•  http://www.azed.gov/special-education/task-force-best-practices/ 
•  https://www.azdes.gov/WorkArea/linkit.aspx?

LinkIdentifier=id&ItemID=8073&libID=8856 
•  http://pbisaz.org/ > Getting Started 
•  http://www2.ed.gov/policy/seclusion/restraints-and-seclusion-resources.pdf 
•  www.azed.gov/special-education/2014/05/08/seclusion-restraint-guidance/ 
•  http://www.aclu.org/racial-justice/school-prison-pipeline 
•  http://csgjusticecenter.org/youth/media-clips/zero-tolerance-behavior-

policies-in-schools-prove-harmful-study-says/ 
•  www.pbis.org 
•  http://www.youtube.com/watch?v=h7XHc9tdLpE 
•  http://pbismaryland.org/ > Archives 
•  https://www.pbisassessment.org/home 
•  http://vimeo.com/3744737 

•  Outline key elements in seclusion and restraint LEA 
policies 

•  Describe how PBIS (all tiers) can help prevent 
seclusion and restraint 

•  Provide resources to learn more 
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http://www.azed.gov/special-education/task-force-best-practices/ 

 

• Prohibit Some Procedures 

• Prohibit Restraint/Seclusion – unless “imminent” danger 

• Positive School Climate – PBS for all students 

• Tiered System of Interventions 

• Train School Staff –  

• Report Incidents – Administration, Parents 

• Data-based Decision Making – to learn from incidents 
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Recommendations: 

Ü  Resume some of the work of PBISAz 

Ü  Convene an Advisory Board to assess and plan for 
statewide implementation 

Ü  Develop and maintain state Leadership Team to 
oversee implementation 

Ü  Seek partnerships within the state 

Ü  Develop a network of PBIS coaches 

Ü  Consider legislation on seclusion & restraint 

Visit 
PBISaz.org 

Visit 
PBISaz.org 

What is PBIS? 

¨  Overview 

¨  History of PBISaz 

¨  Leadership requirements 
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Measurable 
Outcomes 

¨  Decreased office 
discipline 
referrals 

¨  Increased 
student 
achievement 

¨  Improved school 
climate & safety 

Visit 
PBISaz.org 

Getting Started 

¨  District 
Readiness 
Agreement 

¨  School Readiness 
Agreement 

¨  School Outcome 
Criteria 

¨  Service Provider 
Criteria 

Visit 
PBISaz.org 

http://vimeo.com/3744737 

Visit 
PBISaz.org 

- - - - - - Click to watch 30 min. video - - - - - -  
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• Prohibit Some Procedures 
•  Corporal Punishment 
•  Mechanical Restraints 
•  Physical restraints that restrict breathing and communication 

• Prohibit Restraint/Seclusion – unless “imminent” danger 
• Positive School Climate – PBS for all students 
• Tiered System of Interventions 
• Train School Staff –  

•  Proactive Behavior Management 
•  Crisis De-escalation 
•  Non-injurious Crisis Intervention 
•  Functional Behavioral Assessments (FBAs) 
•  Behavior Intervention Plans (BIPs) 

•  Prevent, Manage, Replace, Monitor challenging behavior 
•  Evidence Based Practices 
•  Irrelevant, Ineffective, Inefficient 
•  Implemented with fidelity 

• Report Incidents – Administration, Parents 
• Data-based Decision Making – to learn from incidents 
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1.  Every effort should be made to prevent the need for the use of restraint and for the 
use of seclusion 

2.  Schools should never use mechanical restraints to restrict a child’s freedom of 
movement, and schools should never use a drug or medication to control behavior 
or restrict freedom of movement (except as authorized by a licensed physician or 
other qualified health professional 

3.  Physical restraint or seclusion should not be used except in situations where the 
child’s behavior poses imminent danger of serious physical harm to self or others 
and other interventions are ineffective and should be discontinued as soon as 
imminent danger of serious physical harm to self or others has dissipated.  

4.  Policies restricting the use of restraint and seclusion should apply to all children, 
not just children with disabilities.  

5.  Any behavioral intervention must be consistent with the child’s rights to be treated 
with dignity and to be free from abuse.  

6.  Restraint or seclusion should never be used as punishment or discipline (e.g., 
placing in seclusion for out-of-seat behavior), as a means of coercion or retaliation, 
or as a convenience. 

7.  Restraint or seclusion should never be used in a manner that restricts a child’s 
breathing or harms the child.  

8.  The use of restraint or seclusion, particularly when there is repeated use for an 
individual child, multiple uses within the same classroom, or multiple uses by the 
same individual, should trigger a review and, if appropriate, revision of strategies 
currently in place to address dangerous behavior; if positive behavioral strategies 
are not in place, staff should consider developing them.  

9.  Behavioral strategies to address dangerous behavior that results in the use of 
restraint or seclusion should address the underlying cause or purpose of the 
dangerous behavior.  

10.  Teachers and other personnel should be trained regularly on the appropriate use 
of effective alternatives to physical restraint and seclusion, such as positive 
behavioral interventions and supports and, only for cases involving imminent 
danger of serious physical harm, on the safe use of physical restraint and 
seclusion. As used in this document, the phrase “dangerous behavior” refers to 
behavior that poses imminent danger of serious physical harm to self or others. 

11.  Every instance in which restraint or seclusion is used should be carefully and 
continuously and visually monitored to ensure the appropriateness of its use and 
safety of the child, other children, teachers, and other personnel.  

12.  Parents should be informed of the policies on restraint and seclusion at their child’s 
school or other educational setting, as well as applicable Federal, State, or local 
laws.  

13.  Parents should be notified as soon as possible following each instance in which 
restraint or seclusion is used with their child.  

14.  Policies regarding the use of restraint and seclusion should be reviewed regularly 
and updated as appropriate.  

15.  Policies regarding the use of restraint and seclusion should provide that each 
incident involving the use of restraint or seclusion should be documented in writing 
and provide for the collection of specific data that would enable teachers, staff, and 
other personnel to understand and implement the preceding principles.  
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1.  Prohibit some disciplinary procedures 
2.  Exhaust all other efforts before using seclusion or 

restraint 
3.  Create positive behavioral systems 

4.  Use data to assess the underlying causes of 
misbehavior and identify successful interventions 

5.  Train staff in proactive and preventative approaches 

6.  Train staff in crisis de-escalation or intervention 
7.  Document and report every instance of crisis 

intervention in a timely manner 
8.  Use seclusion or restraint equitably without diminishing 

student rights or safety 
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Primary Prevention: 
School-/Classroom- 

Wide Systems for 
All Students, 

Staff, & Settings 

Targeted Intervention: 
Specialized Group 

Systems for Students 
with At-Risk Behavior 

Intensive Intervention: 
Specialized  

Individualized 
Systems for Students 

with High-Risk Behavior 

~80% of Students 

~15% of Students 

~5% of Students 

Positive Behavior Interventions and Supports (PBIS) 

1-5% 

5-10% 5-10% 

80-90% 80-90% 

Intensive, Individual Interventions 
• Individual Students 
• Assessment-based 
• High Intensity 

6+ referrals 

Targeted Group  Interventions 
• Some Students (at-risk) 
• High Efficiency 
• Rapid Response 

2-5 referrals 

Universal Interventions 
• All Students  
• Preventive, proactive 

0-1 referral 

1-5% 

2. Use a student perspective Activity	
  1	
  

Low  High 

Predictable 

 
Consistent 

1  2  3  4  5 
 
1  2  3  4  5 

Positive 1  2  3  4  5 

Safe 1  2  3  4  5 

Rate your school Culture 
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What do we Do? 

1.  Establish problem-solving (Leadership) team 

2.  Assess school’s discipline challenges 

3.  Choose 3 to 5 school-wide expectations (e.g., “Be 
Safe, Be Respectful, Be your Personal Best”) 

4.  Identify all relevant environments 

5.  Define the specific behaviors for each environment 

6.  Teach those specific behaviors 

7.  Reward students for choosing those behaviors 

8.  Monitor and revise 

School Rules 
NO Food 

NO Weapons 
NO Backpacks 

NO Drugs/Smoking 
NO Bullying 

Redesign Learning & 
Teaching Environment 

28 
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31 
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32 

http://www.youtube.com/watch?
v=h7XHc9tdLpE 

Acknowledge & Recognize 
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35 

¨  Elementary 

¡  Assist the custodian  
¡  Be a helper in another classroom  
¡  Be featured on a photo recognition board  
¡  Be recognized during announcements  
¡  Be the first one in the lunch line  
¡  Be the leader of a class game  

¨  Secondary 

¡  Adult volunteers to write a job recommendation for the student 
¡  Choosing to do a PowerPoint for the class on a particular subject 
¡  Choosing what assignment the class does for homework 
¡  Eating lunch with a preferred adult 
¡  Free entrance to a football, basketball, etc. game 
¡  Free library pass to research a topic of interest 
¡  Getting to scoop food at the cafeteria for a lunch period 
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Universal Positive  
Behavior Support 

Teach a “stop” 
signal Staff training Individual Student 

Supports 

Define & Teach  
Expectations 
 
Consequences  
For Behavioral  
Errors 
 
Data System 

Teach “stop” 
routine 
 
Teach Bystander 
routine 
 
Teach being  
asked to “stop” 

Teach how to  
train “stop” 
Signal 
 
Teach  
Precorrection 
 
Teach supervisor 
routine 

Function-based 
support for  
Aggressive  
Student (bully) 
 
Function-based  
support for  
victim 

39 

   IS NOT: 
¨  A scary or “four letter” 

word 
¨  Should not intimidate 

us  
¨  Just numbers  

   IS: 
o Powerful when used to 

discuss discipline  
o Empowering when used by 

school teams 
o Reviewed frequently to 

determine areas of strength 
and weakness 
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Office Referrals per Day per Month
Last Year and This Year

¨  You work in a middle school of 650 students. 
Last school year there were 100 referrals. 

¨  You work at an elementary school of 450 
students. Last year there were 800 referrals 
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Trend 

Our average Major and Minor ODRs per school day per month 
are higher than national median for a school of our enrollment 
size for all months except June. We have peaks in frequency of 
problems in Nov, Dec, Jan, and March with an increasing trend 
from September to March. 

10:00 
11:30 
12:15 
1:30 

What? 
Physical Aggression  
Defiance 
Defiance (minor) 
Harassment 
Physical Contact 
(minor) 
Where? 
Classrooms 
Playground 
Hallways 
(transitions) 
Cafeteria 

When? 
10:00 
11:30 
12:15 
1:30 



7/9/14 

16 

Classrooms 
Playground 
Hallways (transition times) 
Cafeteria 

Majority of referrals 
come from 6th and 7th 
grades. 

11 students have more 
than 2 referrals.  

Median 

Year One 
Year Two 

Describe the 
narrative for this 

school. 
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Trend 

Our average Major and Minor ODRs per school day 
per month are higher than national median for a 
school of our enrollment size for all months except 
June. We have peaks in frequency of problems in 
Nov, Dec, Jan, and March with an increasing trend 
from September to March. 

103.2 

What? 

When? 

Who? Where? Why? 

¨  We have high rates of physical aggression on 
the playground between 12:00 and 1:45 p.m. 
Students from 3rd grade are involved at their 
lunch and second recess times. It appears that 
competitive games are turning physical and 
this is being encouraged by bystanders and 
maintained by peer attention. 
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Tier	
  2	
  

54 

Primary Prevention: 
School-/Classroom- 

Wide Systems for 
All Students, 

Staff, & Settings 

Targeted Intervention: 
Specialized Group 

Systems for Students 
with At-Risk Behavior 

Intensive Intervention: 
Specialized  

Individualized 
Systems for Students 

with High-Risk Behavior 

~80% of Students 

~15% of Students 

~5% of Students 

Positive Behavior Interventions and Supports (PBIS) 

CICO is a highly effective, evidence-based 
intervention that helps students and staff develop 

positive connections while teaching social and 
self-management skills to at-risk students 
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The primary function of CICO is to 
improve the overall efficiency of the 

school-wide procedures, while 
reducing the number of individualized 

interventions that are needed. 
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¨  Improved structure 
­ Prompts are provided throughout the day for 

correct behavior. 
­  System for linking student with at least one 

positive adult. 
­  Student chooses to participate. 

¨  Student is “set up for success” 
­  First contact each morning is positive. 
­  “Blow-out” days are pre-empted. 
­  First contact each class period (or activity period) 

is positive, and sets up successful behavioral 
momentum. 

Findings 

¨  Over 18,000 schools across the country 
implementing PBIS with some fidelity 

¨  Show decreases in suspensions, expulsions, and 
office disciplinary referrals 

Interpretation 

¨  Fewer students with behavior problems = more 
time for instruction 

¨  Fewer students with behavior problems = more 
time for intensive intervention for those students 
who need it 

Note – Data on reductions in S/R not yet available 
 

0%
10%
20%
30%
40%
50%
60%
70%
80%
90%

100%

Irving ES
200102

Irving ES
200203

Irving ES
200304

Irving ES
200405

Pct6up 12% 3% 3% 0%

Pct2to5 24% 17% 8% 3%

Pct0to1 65% 80% 89% 97%

Irving ES 200102 Irving ES 200203 Irving ES 200304 Irving ES 200405
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Primary Prevention: 
School-/Classroom- 

Wide Systems for 
All Students, 

Staff, & Settings 

Targeted Intervention: 
Specialized Group 

Systems for Students 
with At-Risk Behavior 

Intensive Intervention: 
Specialized  

Individualized 
Systems for Students 

with High-Risk Behavior 

~80% of Students 

~15% of Students 

~5% of Students 

Positive Behavior Interventions and Supports (PBIS) 

How do we know what to do when a 
student is experiencing social 

behavior failure? 
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¨ Behavior is purposeful 
¨ Behavior is learned 
¨ Behavior is predictable 
¨ Behavior is interactive 
¨ Behavior CAN be taught! 
 

¨   People behave for a reason - we call  
 this “function” 

¨   Function: 
•   Does he/she get something? 

ú  Tangibles, attention, stimulation, people, etc. 
•   Does he/she avoid or escape something? 

ú  People, activities, embarrassment, tasks, etc. 

1.  We all repeat certain behaviors if they work for 
us (if they are reinforced) 

2.  But what works (reinforces) one person’s 
behavior is not always the same as what 
reinforces another person’s behavior 

3.  Some common reinforcers are attention, 
escape, tangible, automatic (sensory) 
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1.  One runs because it often works to escape 
from the classroom demands 

2.  One runs because she has often gained access 
to the swing on the playground 

3.  One runs because he has often gained adult 
attention in the form of the chase 

4.  One runs simply because it feels good 

 

1.  One hits head because he has often escaped 
demands in the past 

2.  One hits head because she has often gained 
access to preferred items in the quiet corner 

3.  One hits head because he has often gained 
attention from adults 

4.  One hits head because it either feels good or 
stops some other discomfort 

 

1.  One hits and pushes because he has often 
escaped the other person (“Leave me alone”) 

2.  One hits and pushes because she has often 
gained access to some thing (“Give me your 
lunch”) 

3.  One hits and pushes because he has often 
gained attention from adults (e.g., threats, 
lectures, etc) 

4.  One hits and pushes because she has often 
seen others get in trouble as a result 
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“A problem 
incorrectly defined 

leads us to 
solutions that may 
not effect change.” 

Avoid/Escape Gain/Keep 

Behavior 

Social Sensory Thing/Activity 

Avoid/Escape Gain/Keep 

Behavior 
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•  Sounds 
•  Textures 
•  Tastes 
•  Touch 
•  Smells 
•  Movement 
•  … 

•  Adults 
•  Peers 
•  Stirring the pot 
•  Crowds 
•  … 

•  Video Games 
•  Math worksheets 
•  Exercise 
•  Soda 
•  Organizing 
•  … 

Social Sensory Thing/Activity 

Avoid/Escape Gain/Keep 

Behavior 

1.  Prevent – avoid or change the antecedents so that 
the problem behavior is less likely to occur 

2.  Extinguish – do not allow the problem behavior to be 
reinforced so that it weakens over time 

3.  Teach – a new behavior to replace the problem 
behavior 

4.  Reinforce - the new replacement behavior so that it 
strengthens over time 

5.  Monitor – keep records that tell you how well the plan 
works 

l  Prevent 
 
 
 
l  Extinguish 
 
l  Teach 
 
l  Reinforce 
 
l  Monitor 

l  Social Story to practice handling 
being denied 

l  Important role as computer tutor 
l  Self managing his own behavior 
l  Do not let Teddy keep computer 

after having hit someone 
l  To take turns and give up his time 
l  To ask politely for more time 
l  Turn taking with self-reinforcement 
l  Asking with more time on computer 
l  # of aggressions/vocalizations 
l  # of times he asks for his turn 
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Ø  Prevent 

 

Ø  Extinguish 

 

Ø  Teach 

 

Ø  Reinforce 

 

Ø  Monitor 

Ø  Greater supervision with others 
Ø  Frequent attention before hitting  
 
Ø  Ask others to walk away 
Ø  Give attention to victim  

Ø  How to play/interact with others 
Ø  How to ask for adult attention 
 
Ø  Nice play … with attention 
Ø  Asking … with attention 

Ø  # hitting and/or pushing 
Ø  # asking for attention 

Ø  Prevent 
 
Ø  Extinguish 
 
Ø  Teach 
 
Ø  Reinforce 
 
Ø  Monitor 

Ø  Greater supervision in groups 
Ø  Group time in small doses  
 
Ø  No removal from group for hitting 
Ø  Get between child and victim  
 
Ø  How to play/interact with others 
Ø  How to ask for a break 
 
Ø  Nice play … with a break 
Ø  Asking … with a break 
 
Ø  # hitting and/or pushing 
Ø  % time in group vs alone 

Horner, Sampson, Anderson, Todd & Eliason (2012) Monitoring 
Advanced Tiers Tool (MATT) https://www.pbisassessment.org/home 

Ü  Behavior support plans are individualized to accurately address 
student needs/problems 

Ü  Interventions are evidence-based 

Ü  Include a problem statement (summary statement) with (a) operational 
definition of problem behavior(s), (b) antecedent events, and (c) 
consequences that maintain the problem behavior 

Ü  Include strategies (linked to the function of behavior) for 

Ü  Preventing the problem behavior,  

Ü  Minimizing reward of problem behavior, and 

Ü  Rewarding appropriate behavior 

Ü  Collect and use data to monitor impact on student behavior 

Ü  Assess fidelity of implementation 
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Iovannone (in progress) PBS Tier 3: FBA & BIP Technical Adequacy  
Google it 

Ü A minimum of one strategy that addresses and modifies 
antecedent events 

Ü A minimum of one replacement behavior is taught to the student 
and linked to the FBA hypothesis  

Ü A minimum of one strategy to reinforce the replacement behavior 
and provide the same outcome as did the problem behavior 

Ü A minimum of one strategy that eliminates the maintaining 
consequences (extinction) 

Ü Crisis plan identified (if needed) 

Ü Monitor both problem and replacement behavior 

Ü Monitor Fidelity of Implementation 

¨  BEFORE: Challenging behavior (to prevent it) 

¨  BEFORE: Preferred/Replacement behavior (to 
prompt it) 

¨  DURING: Challenging behavior (to extinguish it and 
prevent harm/disruption) 

¨  DURING: Preferred/Replacement behavior (to 
reinforce it) 

¨  AFTER: Challenging behavior (to prevent it next 
time) 

¨  AFTER: Preferred/Replacement behavior (to 
reinforce it) 

WHAT TO DO BEFORE BEHAVIOR 
1.  Modify Physical/Social Environment 
2.  Modify/Clarify Expectations 
3.  Teach Preferred/ Replacement Behavior  

WHAT TO DO DURING BEHAVIOR 
1.  Minimize Disruption or Harm to Others 
2.  Avoid Reinforcing Challenging Behavior 
3.  Prompt and Reinforce Replacement Behavior  

WHAT TO DO AFTER BEHAVIOR 
1.  Reinforce Replacement Behavior Immediately 
2.  Help the learner resume participation 
3.  Reinforce other Preferred Behaviors 
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Special Education - Per IDEA, a percentage of funding may be used for 
RTI/PBIS. 
 
School Improvement - Intervention six – School Environment 
Intervention five – Positive School Climate 
 
Title I - Language in NCLB regarding barriers to learning, and 
professional development for pupil services personnel 
 
Early Childhood - include social-emotional learning/well-being in 
Guideline 3.0 Program Practices: Curriculum, Environment, and 
Guideline 6.0 Child Assessment 
 
School Safety Program - School Safety and Prevention Teams 
 
Character Education Program - matching funds for character education 
programs that have included PBIS 


